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Abstract


In its haste to create and offer courses marketable, achieving goals of education, the educators should carefully review what actually offers courses online with instructions without compromising the depth, the thinking, what´s new in this course, not only the new media, but new oral presentation, new textual productions and new relations, more dialogue and more subjectivity in projection of virtual environment. The metaphor of the virtual are not the  engines, absolute times or space, because its essence is communication but its essence is not a matter but  a sign  and its actions are done by any of us present in a network. It’s necessary for more dialogue methods in dialogic relationships.
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Introduction


What is new about the perspective of learning new tools and web collective learning, the development of e-learning is increasing and a new approach to human culture that will arise in the educational horizon, where an interaction occurs in a virtual environment.

In a classification didactic you can see three levels of development in learning using a contemporary adaptation of the work of Gadomski for a broader perspective that examines the vulnerability of communication in science and technology in multi-disciplinary projects, in three generations: specialization approach, interdisciplinary approach in excess of approaches (Gadomski, 2005).


In Godomski analysis, specialization is incremental grown of subject oriented sciences and technologies resulting into an activity and self-limited by: their language, limited observation and measurement of tools and engineering approaches.  The communication is poor and cooperation is homogeneous in vicious environments.


The second classification is that there is an autonomous cooperation between different branches of research motivated by the  common economical interests and requests of one product,  it has functional  interfaces or independently developed project of the whole product, in this case the communication is forced, top-down governed in hetegoneous cooperation.


This is more common in many cooperative projects in many universities and very many groups of researchers in many countries.


The third generation in Gadomski concept is in over-disciplinary approach new common perspectives; it makes a shared top conceptualization and ontology, which is the redefinition of basic terms from a higher to a  more abstract and universal perspective.


This involves the building of a bottom-up rule, and the homogenization of heterogeneous problems, i.e.  the human problem-solver centered, but not their subjectivity.

The most common is to consider the information as an essential link between physical traditional paradigms and the cognitive sciences and systems. In other words, the community physical information is a fundamental conceptual bridge between physics and physical, not only physical but it also has many different meanings in physics, biology, computing, cognitive science and even educational methods.

The physicists are cited here because their thoughts are profoundly influenced by their thinking from the modern Copernican revolution, he started a new cosmology but did not finish it because the sun was at the center of solar system, but now physicists see the behavior of a universal material as a whole, and the quantum and relativist thinking has changed this view till today, but the common reasoning is yet to everything as a deterministic clock, in absolutes space and time, in this logic has any works (Miller, 2001).

 For Norbert Wiener the information can’t be of a physical nature, it´s neither a matter nor an energy, so the materialism that fails to take into account of this can survive now.  An important work of Claude Shannon (Shannon, 1948) about communication was influenced by the previous approach of Wiener, and established the basis for both analog and digital communication made by modern networks and digital.

Because of this the basis for communication in virtual development is understood what is the nature and essence of what is virtual, its metaphor is not matter but signals.

2. The virtual, the language and the intersubjetivity

Pierre Lévy argues that the word "text" is for any type of speech prepared or deliberate purpose, including diagrams and even messages´s icons/movies (a new language that would go beyond the distinction between text and image), this is a typical procedure of structural fund in that it goes back to this stage of the semiology consideration of the mechanisms verbal as reference model for any other language, or base their mouth. 

According to him a written accelerated the process of virtualization of memory (Lévy, 1999), or of their externalization, and therefore we can not consider it merely a record of speech. Interestingly also such affirmative, because the approach even more of the post-structuralism, especially in their tendencies textualistas and desconstrucionistas, who argue that the writing has an economy itself, and therefore does not transmit without amendment which receives speech (Ong, 1990 , pp.166-7).
What is important is that the representation of reality to recreate and reinvent the real, then builds a new subjectivity in relation to the objects, and expresses to the other, and in this sense it is also intersubjectivity.

What back again this intersubjectivity of virtual means, essentially depend on the number of partners and the speed that this takes place, as this speed is no longer matter of days or even hours, as the letters placed in envelopes, sealed and sent by post, but the email is simultaneous, means vthat virtual enable two types of communication: simultaneous and not simultaneous.

The literature of e-learning appointed this simultaneity of the synchronous and non-synchronous, but it put this in another extreme, as these times are used in hardware systems to denote the thiny delays in the order of nano-seconds and therefore are not appropriate to minutes, hours or days, furthermore it is not possible to say that someone in a chat not get off to do something and take the answer.

As we have displays on the forehead, just to express our thoughts, the virtual matrix can be seen as combinatorial background verbal and mental. Already the potential can be thought, based on the semiotics of Peirce, as something that is as it is, regardless of anything else. The fact this thing can not be identified unless they establish a relationship with something else does not determine who can not have good qualities in themselves, this apologeis of technology is misleading, but what then is this quality ?

The semiotics interprets this as quality "is not something that is dependent on its way of being, mind, whether in way of the senses or the thought. Neither is dependent, in its way of being, the fact that something material to have. What is dependent on the quality of the senses is the great mistake of conceptualistas” (Peirce, 1958), but considers the quality that is independent of the subject: “What is dependent on the subject in which it is made is the big mistake of all nominalists schools“ (Pierce, 1958) and this a error because this would all intersubjectivity and in this case the display on the forehead has been replaced by a sign language that translated completely.

3. The Growing levels of inter subjectivity in three stages

The educational models that suggest metaphors, current metaphors, webs networks, living organisms, do not know the mental models which are much more complex and intriguing of the brain that the science started and defined.

Any studies makes by Merlin Donald (Donald, 1991), Steven Mithin (Mithen, 1996), and Chris Knight suggest that, correspondence to each of the four major stages in hominid evolution has four major stages in the evolution of the structure of the brain, its cognitive intelligences, and its modes of mental modeling and style of symbolizing. They suggested four stages according to the evolution of the mimetic brain, conceptual, abstract and mythic / linguistic, but all these cooperate in one new civilized process, in the formation of hommo sapiens: new mimetic, conceptual and mythic process.

So the levels of subjectivity assume the levels of communication, understanding and how the existing four levels of civilization are in this regard, called civilization. These are:
primary oral tradition  (Ong, 1982), the language (Chomsky, Hauser, Fitch, 2002), the book (Levy, 1999) and the current web technologies (Levy, 1999).

The work of Ong helped to understand much of the oral tradition and certainly the main one delivered primitive sounds as well before making any sign writing, concerning his work in these senses writes FAHNESTOCK (2005):

 “Man communicates through all his senses, and in ways so complicated that even at this late day many, and perhaps most, of them have never been adequately described. But in some mysterious fashion, among all forms of communication -through touch, taste, smell, sight, or what have you - communication through sound is paramount. Words have a primacy over all other forms of communication. No matter how familiar we are with an object or a process, we do not feel that we have full mastery of it until we can verbalize it to others. And we do not enter into full communication with another person without speech” 

But the invention of this book changed the oral tradition where the use of memory was no longer so important, but the conceptual ability and the abstract absorbed the mythic ability, the TV and radio recovered them and returned them to oral tradition..

The language is more rigid in a computational logic compared to that of  humans, the grammar, and regulars are free from grammar context (Chomsky, 1956) these were very helpful with the computational language, and the way to the natural language was still distant.

But the translations and editions on films and modern protocols VoIP (voice over IP) returned to the power of the primary oral tradition, we can say then that each civilization process was a reinvention of this historic pre four ways: oral language, conceptual and mythic/ linguistic, because this was constitutive to human civilization. 

So there are three civilization stages with 3 levels of communication in each:

Pré-historic civilization:

Primary oral tradition– mimetic – non simultaneous

Primary language – first rupestric pictures

Primary myths – rock sculptures (Stonehenge, Moais, etc.)

Ancient civilization:

Oral tradition – simultaneous in many cultures

Language – alphabet and numeric signs 

Myths – many gods and human myths

Modern civilization:

Oral tradition – simultaneous and non simultaneous (but centered, ex. TV, radio) 

Language – different signs and non simultaneous modes

Myths – ex-machine god

New civilization:

Oral tradition – synchronous and not synchronous systems (sites, blogs, chats, etc.)

Language – in transition a new icons and signs (in initial point)

Myths – God of gods (but in awareness terrestrial)

The understanding of today´s process of  civilization is essential to understand the level of cooperation needed in multidisciplinary environments, where the integration depends on the creation of a common ontology and the ease of an inter-cultural relationships of global earth, in simultaneous (named synchronous) and non simultaneous (named asynchronous) modes.

  4. The dialogue and inter subjectivity in virtual school

When a word dialogue is spoken in educational circles, it´s often associated with a Paulo Freire, or in philosophical circles linked to personalism of Emmanuel Mounier. None, however, is not of the twentieth century, it´s actually the work of Martin Buber that the value of the pedagogical dialogue was held - and the importance of the relationship was revealed. He wrote - 'All real livings are meeting' (Buber 1958, pg. 25) and analyzed a form how we can fully open ourselves to the world, to others, and to a relationship with another logic, with another subjectivity, called here of the "I-Thou" in a form of the Martin Buber. 

The contribution of Freire is significant; the involvement of students in this subjectivity, the content is different within the rigidly textual representation versus oral presentation of significant things in the daily life of a person: their work, their living and their social values.

This is very similar in e-learning context, because real life enters in this environment in a form of material in a time of virtual classroom and this creates a inter subjectivity among participants in the virtual world because there is a mutual investment of time, effort and education that stabilizes the value of the service. 

In another context Freire suggests, that there is "pseudo-involvement, but committed involvement" (Freire, 1993, p. 69). 

None, however, is not of the twentieth century, is actually the work of Martin Buber that the educational value of the dialogue was held - and the importance of the relationship revealed. He wrote - "All real livings are meeting"(Buber 1958, pp. 25) and examined a way we can fully open ourselves to the world, to others, and for a relationship with things like: "I-it" and the other "I-thou".

The involvement of students and conceptualization of the content is framed differently in the textual representation versus an oral presentation of the material in a time of virtual classroom in e-learning context, because there is a mutual investment of time, effort and education that stabilizes the value of service. In another context, Freire, suggests that there is "pseudo-involvement, but committed involvement" (Freire, 1993, p. 69). 

Committed involvement is achieved through dialogue and reciprocity within the broadcast content under virtual course. A dialogic continues when the instructor includes links to complementary sites, glossary and rhetorical samples. The student, when equally committed, tailors a lecture through the consumption of links to their level of interest and knowledge. So, the reality remains a matter to evolve, increasing a perception of value. 

5. Conclusions

Buber believed that "the relationship of education [true] is a pure dialogue" and to help a realization of the best potential in the life of the student is the "teacher development really meant it,  defined it as a person In his potential and his actuality, more precisely, he does not know him developed  as a mere sum of qualities, strivings and… inhibitions” he write, the development to be aware of themselves as a whole and being able to express his individual subjectivity in its fullness in a context of dialogue, in an new environment that allows this.

Committed involvement is achieved through reciprocity and the dialogue within the dissemination of course content in the virtual framework. The dialogue continues when the instructor incorporates links to supplemental sites, glossary and rhetorical samples. The student, when equally committed, tailors the lecture through consumption of links to their particular level of interest and knowledge. Therefore, the reality of the subject continues to evolve, increasing the perception of value.

Buber believed that ’the relation in [genuine] education is one of pure dialogue', and to help the realization of the best potentialities in the student's life is the “ teacher must really mean himself as the definite person he/she is in his potentiality and his actuality; more precisely, he must not know him as a mere sum of qualities, strivings and inhibitions …” and he must be aware of each other as a single whole and with subjectivity itself, and you say this fullness in the relationships

The humanization of online education in higher education should call for a re-presentation and re-formatting of our concepts of oral presentation and virtual textual as they impact content, contacts and accept a variety of personal subjectivities.

The dialogue sincere, or pure as said Buber, it is essential for this.

The dialogic education it is the agent of humanization and represents the true value of online learning. 

In the transition from primary orality for writing a platonic academy and school Aristotelian was born, in the transition to the written printed born the modern schools, it is very likely that we are in a new transition.
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